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Degree Programs Offered
•

Doctor of Education in Educational Leadership

Program Prerequisites
•
•
•

Official transcripts for both a completed master’s degree and undergraduate
degree from an accredited university. Minimum grade point average of 3.25 on
a 4.0 scale for all courses applied toward a master’s degree required
At least three years teaching or administrative experience in education
Ongoing access to a K-12 school or educational institution

Program Overview
The Doctor of Education in Educational Leadership is a 60-credit program designed
for graduate level educators who are presently teachers or administrators in a
school setting or have regular weekly access to a school and classrooms. The
Doctor of Education in Educational Leadership will provide opportunities for
educators to learn and develop skills and strategies in the areas of school
management, education law, education finance, and instructional supervision to be
an effective leader.
The goal of the program is to develop scholars-practitioners who will learn and
practice advanced skills in designing, implementing, and analyzing effective
research-based strategies in school/district leadership so they can provide active,
positive, and effective leadership in the school environment. All students enrolled in
the Doctor of Education in Educational Leadership degree program will demonstrate
and apply knowledge and skills related to ISLLC and ELCC organization standards.

Program Objectives
The Ed.D. prepares educators for advanced professional responsibility and
leadership in effectively organizing, planning, implementing, and evaluating staff
and programs, addressing diverse school environments, and building and fostering
effective learning communities. This course will prepare educators to apply the
ISLLC and ELCC standards in educational leadership practices.
Specifically, the Ed.D. in Educational Leadership will prepare graduates for:
• Developing skills in leadership and accountability for continuous
improvement
• Providing appropriate programs to meet diverse community, school, staff,
and student learning needs
• Building and maintaining effective professional learning communities
where staff can address important issues and solve problems related to
equity, opportunity and excellence
• Inspiring lifelong learning among students and adults
• Implementing an aligned standards-based curriculum and performancebased assessments to promote the success of all learners
• Building communication processes in the community and with parents
that inform, inspire, and build confidence in working together to achieve
school goals
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Bringing the world into the classroom through a technology-infused and
research-based curriculum that prepares all learners to work and live in a
global society
Recommending supervisory practices based on leadership standards,
leadership theories, and critical success factors
Identifying characteristics of effective schools and explaining opportunities
and strategies for improving schools
Identifying and explaining appropriate research-based effective teaching
strategies for special education, ESL, and struggling students
Outlining resources and processes for data-based decision making for
strategic planning and school improvement
Developing a plan to implement a professional learning community via a
focused culture, climate, and communication strategies in an established
school
Creating a team leadership supervisory platform that implements your
vision for education leadership in terms of duties and responsibilities
Determining appropriate approaches to developmental supervision and
professional development
Explaining pertinent laws related to special needs, discrimination,
discipline, and personnel
Creating a supervisory plan that implements both clinical supervision and
differentiated supervision
Explaining the role of the principal in managing school facilities and fiscal
management
Proposing strategies for community relations, parent involvement, and
internal communication
Designing a plan for continuous school improvement
Planning for the implementation of federal, state, and district policies
Implementing specific teacher supervision and evaluation strategies
Completing an administrative internship online and onsite in an
educational setting that demonstrates ISLLC and ELCC standards
Completing an action research dissertation demonstrating research and
analysis skills related to a pertinent educational topic

Program Objective
Developing skills in leadership and
accountability for continuous improvement
Providing appropriate programs to meet
diverse community, school, staff, and
student learning needs
Building and maintaining effective
professional learning communities where
staff can address important issues and
solve problems related to equity,
opportunity and excellence
Inspiring lifelong learning among students
and adults
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ISLLC
Standard(s)
2
Standard(s)
4, 5, 6

ELCC
Standard(s)
2, 3
Standard(s)
4, 5, 6

Standard(s)
2, 6

Standard(s)
2, 3, 6

Standard(s)
2, 3

Standard(s)
2, 3

Implementing an aligned standards-based
curriculum and performance-based
assessments to promote the success of all
learners
Building communication processes in the
community and with parents that inform,
inspire, and build confidence in working
together to achieve school goals
Bringing the world into the classroom
through a technology-infused and
research-based curriculum that prepares
all learners to work and live in a global
society
Recommending supervisory practices
based on leadership standards, leadership
theories, and critical success factors
Identifying characteristics of effective
schools and explaining opportunities and
strategies for improving schools
Identifying and explaining appropriate
research-based effective teaching
strategies for special education, ESL, and
struggling students
Outlining resources and processes for
data-based decision making for strategic
planning and school improvement
Developing a plan to implement a
professional learning community via a
focused culture, climate, and
communication strategies in an
established school
Creating a team leadership supervisory
platform that implements your vision for
education leadership in terms of duties
and responsibilities
Determining appropriate approaches to
developmental supervision and
professional development
Explaining pertinent laws related to special
needs, discrimination, discipline, and
personnel
Creating a supervisory plan that
implements both clinical supervision and
differentiated supervision
Explaining the role of the principal in
managing school facilities and fiscal
management
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Standard(s)
1, 2, 3

Standard(s)
1, 2, 3

Standard(s)
4, 5, 6

Standard(s)
4, 5, 6

Standard(s)
2, 4

Standard(s)
2, 4

Standard(s)
2, 3

Standard(s)
2, 3

Standard(s)
1, 2, 3, 4, 5, 6

Standard(s)
1, 2, 3, 4, 5, 6, 7

Standard(s)
2, 3, 5, 6

Standard(s)
2, 3, 5, 6

Standard(s)
2, 3, 4

Standard(s)
2, 3, 4

Standard(s)
2

Standard(s)
2

Standard(s)
1, 2

Standard(s)
1, 2

Standard(s)
2

Standard(s)
2

Standard(s)
5, 6

Standard(s)
5, 6

Standard(s)
2

Standard(s)
2

Standard(s)
3, 5, 6

Standard(s)
3, 5, 6, 7

Proposing strategies for community
relations, parent involvement, and internal
communication
Designing a plan for continuous school
improvement
Planning for the implementation of federal,
state, and district policies
Implementing specific teacher supervision
and evaluation strategies
Completing an administrative internship
online and onsite in an educational setting
that demonstrates ISLLC and ELCC
standards
Completing an action research dissertation
demonstrating research and analysis skills
related to a pertinent educational topic

Standard(s)
4, 6

Standard(s)
4, 6

Standard(s)
1, 2, 3
Standard(s)
6
Standard(s)
2, 5
Standard(s)

Standard(s)
1, 2, 3
Standard(s)
6
Standard(s)
2, 5, 7
Standard(s)
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Standard(s)

Standard(s)

Licensing/Certification Requirements
Upon completion of your doctorate degree, the American Graduate School of
Education at Acacia University cannot guarantee licensure, endorsement,
certification, authorization, other professional credential or salary advancement.
State regulations and professional credential standards vary. It is the learners'
responsibility to understand and comply with the requirements for their state and
professional associations. Every state has different licensing requirements. The best
starting place is the state board or department of education website. All information
on the website should be reviewed, including the application for licensure, but the
state statutes, regulations or rules are what outline the license requirements. Since
individual state certification or endorsement requirements may change at any time,
it is important to frequently compare your state’s certification requirements with
Acacia’s degree program prior to beginning and during the program.
All the courses in the Doctor of Education in Educational Leadership are based on
the ELCC (Educational Leadership Constituents Council) and ISLLC (Interstate
School Leaders Licensure Consortium) Standards. Links to standards resources are
provided in each course.

Admission Eligibility and Requirements
•
•
•
•
•
•

Undergraduate bachelor’s degree from an accredited university
Master’s degree from an accredited university
A 3.25 or higher GPA in your master’s degree program
Verifiable work experience as a teacher or administrator in an educational
setting for three or more years
Original transcripts from undergraduate and graduate degrees from
accredited universities
500-word essay
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•
•

•
•

Three Reference Rating forms completed by former educational employers
and/or professors
Applicants whose first language is not English and do not have a master’s
degree from a university in which instruction is conducted in English must
provide evidence of English proficiency by submitting their TOEFL (Test of
English as a Foreign Language) score. Doctoral applicants must demonstrate
college-level proficiency with a minimum score of 550 on the paper-based
Test of English as a Foreign Language (TOEFL PBT), or 80 on the Internet
Based Test (iBT).
An online interview with a member of the doctoral program selection
committee
Completed DocuSign Enrollment Agreement

Provisional Admission
Provisional admission may be granted to an applicant who does not meet one or
more of the admission criteria:
1. Minimum cumulative GPA (grade-point average) of 3.25 in the last degree
earned, but otherwise meets the admission requirements
2. Official transcripts for previous course work were not received by Acacia
University by the application deadline, but otherwise meets the admission
requirements
3. Reference Rating forms or other application components were not received
by Acacia University by the application deadline, but otherwise meets the
admission requirements
Provisional Admission stays in place for the first two courses. If the student earns
less than a B in either of the first two courses or Acacia University does not receive
all required application documents, the student will be administratively withdrawn.
Step 1: Application Process
• Download the Application documents from the Acacia.edu website
(http://acacia.edu/content/doctoral-degree-admission-requirements)
• Complete the Application form
• Provide official transcripts for both a completed undergraduate degree and
master’s degree from an accredited university. A minimum grade point
average of 3.25 on a 4.0 scale for all courses applied toward a master’s
degree is required
• Write a 500-word essay describing your background, experience, professional
career goals, and reasons for pursuing a doctoral degree in educational
leadership
• If applicable, submit score received on the TOEFL
• Provide names of three former educational employers and/or professors to
serve as references that can attest to your recent professional and academic
background. Give the Reference Rating Form (provided in the Application
documents) to your three references and instruct them to email, fax, or mail
the form directly to Acacia University prior to the application deadline
By mail: Acacia University
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Doctoral Selection Committee
7665 S. Research Drive
Tempe, AZ, 85284
By fax: (480) 428-6033
By email: admissions@acacia.edu
When all components have been submitted and received by Acacia University, the
Doctoral Review Committee will invite and schedule qualifying applicants to
participate in an online interview with a doctoral program faculty member of the
selection committee. All doctoral students will be selected following the online
interview and recommendations from faculty. Note: All paperwork must be
completed and received by the due date for consideration of acceptance for the
next term.
Notifications of acceptance will be sent within two weeks following the interview. If
accepted, the student will proceed to Step 2.
Step 2: Admission to the American Graduate School of Education at Acacia
University
After notification of initial acceptance into the doctoral program, students will be
assigned an Academic Program Advisor who will schedule an appointment to plan
the course of study and recommend courses. Following the meeting with the
Academic Program Advisor, the student will advance to the course enrollment
process for the upcoming term. Login information for the course site and the
student information site will be provided in your letter of acceptance. This will allow
you access to the Introduction to Doctoral Studies site orientation. It will also open
the enrollment and tuition payment process. All these processes will be completed
prior to the start of the course. No one will be allowed to enter a course unless
tuition payments have been cleared.
No student is allowed to enroll in courses until officially notified of acceptance by
the Admissions Office.

Transfer Credits
Acacia University recognizes the prior learning of admitted students by awarding
credit for courses at the graduate level, completed at an accredited institution, and
documented through official transcript when the credit is applicable to the student’s
degree program at Acacia University. As many as nine (9) credits may be
transferred into the program.
If an applicant has earned a degree at another university, credits from that degree
cannot be transferred or used for an additional degree at Acacia University.
The acceptance of transfer credits between institutions lies within the discretion of
the receiving college or university. Credits earned at other institutions may or may
not be accepted by Acacia University. Likewise, credits earned at Acacia University
9

may or may not be accepted by another institution depending upon its own
programs, policies, and regulations. Students planning to complete credits for a
master’s degree in another college, university, or graduate school are advised to
contact the Admissions Office of such institution in advance of applying.

Financial Information
Tuition
Acacia University is committed to offering very affordable tuition while
maintaining a high quality academic experience.
Tuition for all doctoral courses is $330 per credit.

Fees
Application Fee (one-time)
Late Application Fee
Technology & Library Fee
Official Transcript Fee
Late Fee (On Monthly Payments)
Reactivation Fee*
Returned Check Fee
Graduation Fee
Dissertation Publishing Fee
Residency Fees:
International Virtual Leadership Residency
One-Day Virtual Residencies

$75
$50
$1800 ($30 per credit)
$10
$25
$25
$20
$100
$150** (electronic publishing)
$700
$500 (includes all four sessions)

*Returning after a 12-month or more absence
**For a printed and bound copy of the dissertation, there is an additional fee of
$40.00 per copy.

Textbooks and materials
All textbooks are provided in e-textbook format by Acacia University. Learners will
be required to maintain membership in the Association for Supervision and
Curriculum Development (ASCD) at the Select Online Membership level which
grants access to the online articles, online books, and resource materials. For
current membership pricing, visit http://shop.ascd.org/ascdmembershiplisting.

Program of Study
Course Titles
Technica
l
Courses
(Elective
s-9
credits)

EDA509D Essential Instructional Skills for
Administrators
EDA519D Understanding Child and Adolescent
Development
EDA5291D Seminar in Curriculum Design Issues
EDA5292D Seminar in Standards and Assessments
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Course
Length
8 weeks

Credits

8 weeks

3

8 weeks
8 weeks

3
3

3

General
Courses

Applied
General
Educatio
n
Courses

Other

EDA539D Introduction to Special Needs
EDA572D Foundations of ESL
EDA5891D Seminar in Personnel Management
EDA599D Principles of Continuous Improvement
Total Category Hours/Credits
EDA549D Principles of School Leadership and
Management
OR
EDA5491D Seminar in Principal Leadership
EDA559D Legal Issues in Education
OR
EDA5591D Seminar in Legal Issues
EDA569D Understanding Education Finance
OR
EDA5691D Seminar in School Finance

8
8
8
8

EDA600D International Virtual Leadership Residency
EDA649D Advanced Leadership and Effective
Decision Making
EDA679D Foundations of American Education
Comprehensive Exam - Proctored
Total Category Hours/Credits
EDA709D Online Internship for Educational Leaders
EDA710D Onsite Internship for Educational Leaders
EDA718D Advanced Research Methods
EDA719D Action Research Proposal
EDA720D Action Research Project/Dissertation
Total Category Hours/Credits
EDA7201D Action Research Project/Dissertation
Completion
*As needed in 8 weeks blocks until dissertation is
completed
Total Category Hours/Credits
Total Program Hours/Credits

8 weeks

3
3
3
3
9
3

8 weeks

3

8 weeks

3

1 week

3

16 weeks

6

16 weeks

6

16
21
16
16
16

weeks
weeks
weeks
weeks

weeks
weeks
weeks
weeks
weeks

8 weeks

24
3
6
6
6
6
27
1*

1*
60

Satisfactory Academic Progress Policy
C, D, and F grades are not acceptable in the doctoral program. If a grade of C or
lower is earned, the course must be retaken the next time it is offered and
completed with a grade of B or higher.
If two C or lower grades are earned, the student is placed on academic probation
and both courses must be retaken with satisfactory grades earned before
registering for another course in the program of study.
If three grades of C or lower are earned in any course at any time during the
doctoral program (even if courses are retaken and higher grades are earned), the
student will be ineligible to continue in the doctoral program and officially dismissed
for unsatisfactory academic achievement.
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Each course can be retaken only once. If a grade of B or higher is not achieved
upon completion of a retake, the student will be dismissed.
Retake courses are subject to the normal doctoral tuition rate.
Note: retake courses will be indicated with an “(R)” on transcripts.
Satisfactory academic progress in the doctoral program is monitored by faculty
program advisors, who meet with advisees two times each academic year to
discuss the pace of courses, grades, and academic progress.
Online participation, effort, and timeliness are reviewed and discussed with each
student. Program goals and outcomes are reviewed and discussed so that the
program advisor can determine student progress in the program. Notes of
insufficiencies are recorded in the comments section of the student’s records.
Program advisors indicate areas of support needed and regularly check the
transcript to monitor GPA. If a student maintains a 3.0 GPA or higher and has not
expressed academic concerns, it is assumed that there is satisfactory academic
progress.
Quantitative Criteria
Students must earn at least a B grade in each course taken to meet program
requirements. If two or more courses are taken simultaneously, no more than one
course can receive a grade lower than a B. A grade lower than a B will
automatically initiate probationary status and require course retake. Students will
maintain a program GPA of 3.0 (grade of B) or higher on a 4.0 grade scale.
Qualitative Criteria
Each course has a qualitative component based on timeliness, professionalism,
progress, and effort based on a Participation and Effort Rubric that contributes 10%
to their final course grade. Satisfactory progress (good standing) is maintained
when doctoral students earn a program GPA of 3.0 (grade of B) or higher on a 4.0
grade scale. Students who do not earn at least a B in every course during an
academic session will be placed on academic probation the following session and be
required to repeat the course.
Academic probation will not exceed two sessions. If, during the following two
sessions, the student’s grade average is still unsatisfactory, the student will be
promptly notified of the recommendation for academic dismissal. At that time, the
student may appeal by submitting a letter of grievance to the Provost, who will
convene a hearing to determine the status of SAP.

Faculty
Faculty Roles
Professors
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All Professors in the University have doctorate degrees (Ed.D. or Ph.D.). Each
professor at Acacia has demonstrated excellence in instruction and leadership.
Acacia professors don’t just lecture, assign work, and grade. They provide
ongoing support and meaningful feedback throughout the course.
Program Advisors
While the student is responsible for his/her academic decisions and education,
Acacia provides support and advising assistance throughout the program.
Program Advisors are assigned to students upon enrollment based on his/her
chosen degree program. Program advisors communicate to plan, provide
assistance, address any course or program concerns, and provide mentorship
throughout the program.
Doctoral Intern
Doctoral Interns are students performing their online responsibilities for the
Online Internship course. Each intern is placed in a course previously completed
during year one or two of his/her course of study. They shadow the professor and
may assist with instructional responsibilities, with the guidance and oversight of
the professor.
Doctoral Candidate
Doctoral Candidates have completed all 500 and 600 level courses of their
program and successfully passed their comprehensive written and oral exams.
They may be placed in a course to perform research pertaining to their
dissertation topic and/or continue to perform their online responsibilities for the
Online Internship course. They shadow the professor and may assist with
instructional responsibilities, with the guidance and oversight of the professor.

Faculty List
Dr. Marilynn Henley, Ph.D. Educational Administration and Supervision, Arizona
State University
Professor, Program Advisor – Educational Administration
Dr. David Hurst, Ed.D. General Administrative Leadership, Vanderbilt
Professor
Dr. Cynthia Lopez, Ed.D. Educational Leadership, University of Texas
Professor
Dr. Susan Taffer, Ed.D. Educational Leadership, Northern Arizona University
Professor

Hours of Operation
General office hours are 8:00 am to 5:00 pm Mountain Standard Time, Monday
through Friday. However, students may communicate asynchronously with
university personnel via the online course forums, the online messaging system,
13

email, and the help desk when the university is closed. Instructors maintain
scheduled hours of availability and are available for online discussion at posted
times. The help desk is available for technical support. Help desk requests may be
submitted at any time and are addressed within 24 hours.
Acacia University is closed on all U.S. federal and state holidays and on weekends.
The offices will be closed on the following observed holidays:
• New Year’s Eve and New Year's Day (December 31 and January 1)
• President's Day (the third Monday in February)
• Memorial Day (the last Monday of May)
• Independence Day - July 4
• Labor Day (the first Monday of September)
• Thanksgiving Day and the following Friday (the fourth Thursday and Friday in
November)
• Christmas Day and the day prior and after (December 24, 25, and 26)

Course Scheduling
Courses begin on predetermined dates and last 16 weeks for regular sessions or 8
weeks for Fast Track sessions. Start and end dates for each session are listed in the
academic calendar.

Academic Calendar
Students may enroll and begin their program at Acacia University five times a year:
• Fall regular session and Fast Track Session 1
• Fall Fast Track Session 2
• Spring regular session and Fast Track Session 1
• Spring Fast Track Session 2
• Summer Fast Track
Regular sessions are 16 weeks and Fast Track sessions are 8 weeks.
2017-2018 Academic Calendar
Semester
Fall
Fall Fast Track Session 1
Fall Fast Track Session 2
Spring
Spring Fast Track Session 1
Spring Fast Track Session 2
Summer Fast Track
Doctoral Residencies
One-Day Virtual Residency #1

One-Day Virtual Residency #2

Enrollment
opens
May 12, 2017
May 12, 2017
May 12, 2017
Sept. 15, 2017
Sept. 15, 2017
Sept. 15, 2017
Feb. 12, 2018
Enrollment
Opens
May 12, 2017
May 12, 2017
Sept. 15, 2017
Feb. 10, 2018
May 12, 2017
May 12, 2017
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Classes begin

Classes end

Aug. 27, 2017
Aug. 27, 2017
Oct. 22, 2017
Jan. 28, 2018
Jan. 28, 2018
March 25, 2018
June 3, 2018
Date/s of
residency
Aug. 19, 2017
Oct. 28, 2017
Jan. 13, 2018
June 2, 2018
Aug. 19, 2017
Oct. 28, 2017

Dec. 16, 2017
Oct. 21, 2017
Dec. 16, 2017
May 19, 2018
March 24, 2018
May 19, 2018
July 28, 2018

One-Day Virtual Residency #3

One-Day Virtual Residency #4

International Virtual Leadership
Residency
TBA=To be announced

Sept. 15, 2017
Feb. 10, 2018
May 12, 2017
Sept. 15, 2017
Feb. 10, 2018
May 12, 2017
Sept. 15, 2017
Feb. 10, 2018
Feb. 10, 2018

Jan. 13, 2018
June 2, 2018
Oct. 28, 2017
Jan. 13, 2018
June 2, 2018
Oct. 28, 2017
Jan. 13, 2018
June 2, 2018
Aug. 5-11,
2018

Course Descriptions
Doctor of Education in Educational Leadership
EDA509D: Essential Instructional Skills for Administrators
Prerequisite/s: none
Credits: 3
Course Length: 8 weeks
This course emphasizes methods of teaching and learning proven to be effective in
all classrooms. Emphasizing visual representations, engaging students, assessing
learning, and teaching comprehension, these strategies build skills that are
essential for learning any content, expressing ideas, and for the transference of
knowledge.
Strategy examples are provided for Learners in various grade levels and content
areas. The strategies are effective for all students (pre-K to 12th grade), including
special education students and English language learners. Many classroom
examples are provided for all grade levels and for special populations to assist the
teacher in learning and implementing these strategies in the classroom.
Course Objectives:
At the end of this course, Learners will be able to:
Course Objectives
Explain the use of eight strategies in a variety of
grades and content areas
Demonstrate understanding of strategies through
strategy plans related to a content lesson
Demonstrate understanding of strategies by
modeling at least two strategies to classroom
teachers
Observe classrooms and/or student work and
provide examples of student work using at least
two strategies
Analyze the effective use and results of applying
strategies
15

ISLLC
Standards
Standard 2

ELCC
Standards
Standard 2

Standard 2

Standard 2

Standards 1
and 2

Standards 2
and 7

Standard 2

Standards 2
and 7

Standard 4

Standard 2

Build and demonstrate thinking and reflecting
skills in analyzing teaching styles and skills
Develop proactive and open communication
between and among course participants and the
online Professor through a virtual learning
community
Construct and apply strategy plans using effective
strategies
Maintain an e-folio of classroom examples,
strategy plans and concepts learned discrimination
according to the applicable laws
Use reflection to summarize understanding of
strategies

Standard 4

Standard 2

Standard 4

Standards 6
and 7

Standard 2

Standard 2

Standard 2

Standard 7

Standard 2

Standards 2
and 7

Learner Outcomes:
By the end of this course students will be able to
• discuss current research and practices in effecting instructional strategies
• describe the application of instructional strategies in school settings
• present research findings in a final presentation
• compare school practices in the implementation of effective instructional
practices
EDA519D: Understanding Child and Adolescent Development
Prerequisite/s: none
Credits: 3
Course Length: 8 weeks
This course focuses on effective implementation of developmentally appropriate
strategies in the classroom and school. Participants explore domains and stages of
development within ranges from birth to age 18. The role of culture in the learning
process is explored in relationship of impacting development. Stages related to
cognitive, emotional, physical, and social development are addressed with
strategies to facilitate student growth in each area. Many examples are provided for
all grade levels and for special populations to assist the teacher and administrator
in understanding and providing developmentally appropriate environments.
Course Objectives:
The goal of this course is to inform and give practice in applying developmentally
appropriate strategies to children and adolescents. In addition, the Learner will
learn and apply effective strategies in fostering, nurturing, and developing skills in
students that are both within, and outside of, the normal range of development.
When used on a consistent basis, these strategies will become powerful tools that
will engage students, enhance appropriate behavior, and improve the learning
environment. Specific objectives are as follows:
Course Objectives
ISLLC
ELCC
Standards
Standards

16

Observe, reflect and explain characteristics of
various age levels – birth to age 3; ages 4-6; ages
7-10; ages 11-14; ages 15-18
Read and respond to research theories about
children and adolescents
Practice effective classroom strategies for a
developmentally appropriate classroom
Determine appropriate strategies for
implementation school-wide
Develop proactive and open communication
between and among course participants as well as
with the Professor through a virtual learning
community
Learn how to engage students in worthwhile
learning tasks that reduce opportunities for
misbehavior
Complete a literature review and present findings
Build observation skills and use case studies to
develop insights into children and adolescents that
may not perform on developmentally appropriate
levels

Standards 4
and 5

Standard 4

Standards 4
and 5
Standard 2

Standard 4

Standard 1

Standards 1
and 2
Standard 7

Standard 4

Standard 2

Standard 2

Standards 2
and 5

Standard 6
Standard 6

Standard 7
Standard 7

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in child and adolescent development
• describe the current research and practice in applying child and adolescent
development principles in school settings
• present research findings in a literature review
• compare school practices in the implementation of child and adolescent
development principles
EDA529D: Curriculum Design and Assessment Development
Prerequisite/s: EDA509D
Credits: 3
Course Length: 16 weeks
This course builds understanding of academic curriculum content and assessments.
Curriculum and assessment development strategies relate to classroom as well as
school-wide plans. Types of assessments are explored and strategies for developing
content assessments that align to curriculum are presented. Participants learn how
to relate the curriculum and assessments to state, provincial, or country standards
and adjust for diverse populations. Many examples are provided for all grade levels
and for special populations to assist the teacher in learning and implementing
effective curriculum and assessment strategies in the classroom and assist the
administrator in planning the school curriculum.
Course Objectives:
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The goal of this course is to inform and provide practice in the development of
curriculum and assessments. Specific objectives are as follows:
Course Objectives
ISLLC
ELCC
Standards
Standards
Facilitate understanding and implementation of
Standard 2
Standard 2
various curriculum theories related to specific
subject areas and grade levels
Provide practice in integrated and multidisciplinary
Standard 2
Standard 2
curriculum planning and implementation
Build thinking and reflecting skills in analyzing
Standard 2
Standard 2
curriculum perspectives and assessment types
Build skills in curriculum and lesson planning
Standard 2
Standard 2
showing appropriate use of assessments
performance tasks
Design and implement curriculum maps and longStandard 2
Standard 2
term curriculum plans that show cohesiveness and
concept connections, spiraling of concepts and
skills, and appropriate benchmarks and
assessments
Develop proactive and open communication
Standard 4
Standard 7
between and among course participants as well as
with the online Professor through a virtual learning
community
Learner Outcomes:
As a result of taking this course, it is expected that each student will be able to do
the following:
• Discuss and explain at least three learning theories providing examples
• Discuss and explain characteristics and examples of curriculum theories and
types of curriculum
• Develop lesson plans that involve students and use assistive technology
• Create an integrated curriculum map in a subject for a specific grade range
explaining standards, benchmarks, and learning objectives
• Explain the types and purposes of assessments
• Provide examples of appropriate assessments for a curriculum for a specific
grade/subject
• Participate and interact appropriately in an online Learning Community with
other students
• Reflect on the learning process, learning progress, and learning content
throughout the course
• Complete course assignments, activities, and projects following scoring
guides and rubrics
EDA5291D: Seminar in Curriculum Design Issues
Prerequisite/s: EDA529
Credits: 3
Course Length: 8 weeks
18

This is a seminar course in curriculum content focusing on readings, research,
discussions, and classroom/school observations that acquaint doctoral students with
some of the current issues in curriculum development. Independently and with a
seminar group each student will engage in a seminar process to share, analyze, and
gain understanding of current issues and research in Universal Design for Learning
principles and how they are implemented at different levels of education. This
seminar will enrich professional experiences, through collaboration with other
professionals, administrators, and peers. The experiences gained will give students
a perspective on a range of services provided by schools in the area of content
development that aligns to state and national standards.
Traditionally a seminar structure assumes a collegial exploration and discussion of
theory as it relates to practical applications. Successful seminar courses are
dependent upon the participants having read and reflected upon shared readings
prior to VLC discussions and SKYPE meetings. A seminar is made useful by
graduate students’ willingness to share reactions to related readings which
individuals have found useful, and most importantly, by their openness to
collaboratively constructing new knowledge. Therefore, prepared and enthusiastic
participation is essential, whether our discussions take place in SKYPE or in the
online VLC discussions. Class time will be spent discussing our analysis and
critiques of the readings and applying the assigned readings to our individual
settings.
Course Objectives:
The goal of this course is to inform and provide practice in the development of
curriculum and assessments. Specific objectives are as follows:
Course Objectives
ISLLC
ELCC
Standards
Standards
Facilitate understanding and implementation of
Standard 2
Standard 2
various curriculum theories related to specific
subject areas and grade levels
Provide practice in integrated and multidisciplinary
Standard 2
Standard 2
curriculum planning and implementation
Build thinking and reflecting skills in analyzing
Standard 2
Standard 2
curriculum perspectives and assessment types
Build skills in curriculum and lesson planning
Standard 2
Standard 2
showing appropriate use of assessments
performance tasks
Design and implement curriculum maps and longStandard 2
Standard 2
term curriculum plans that show cohesiveness and
concept connections, spiraling of concepts and
skills, and appropriate benchmarks and
assessments
Develop proactive and open communication
Standard 4
Standard 7
between and among course participants as well as
with the online Professor through a virtual learning
community
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Learner Outcomes:
As a result of taking this course, it is expected that each student will be able to
do the following:
• Discuss and explain at least three learning theories providing examples
• Discuss and explain characteristics and examples of curriculum theories and
types of curriculum
• Develop lesson plans that involve students and use assistive technology
• Create an integrated curriculum map in a subject for a specific grade range
explaining standards, benchmarks, and learning objectives
• Explain the types and purposes of assessments
• Provide examples of appropriate assessments for a curriculum for a specific
grade/subject
• Participate and interact appropriately in an online Learning Community with
other students
• Reflect on the learning process, learning progress, and learning content
throughout the course
• Complete course assignments, activities, and projects following scoring
guides and rubrics
EDA5292D: Seminar in Standards and Assessment
Prerequisite/s: EDA529
Credits: 3
Course Length: 8 weeks
This is a seminar course in standards and assessments focusing on readings,
research, discussions, and classroom/school observations that acquaint doctoral
students with some of the current issues in assessing and evaluating educational
programs. Independently and with a seminar group each student will engage in a
seminar process to share, analyze, and gain understanding of current issues and
research in types of assessments and strategies for developing content
assessments that align to curriculum. This seminar will enrich professional
experiences, through collaboration with other professionals, administrators, and
peers. The experiences gained will give students a perspective on a range of
services provided by schools in the areas of classroom-level assessment practices,
how these practices relate to school-wide plans, and program-level evaluation
methods.
Traditionally a seminar structure assumes a collegial exploration and discussion of
theory as it relates to practical applications. Successful seminar courses are
dependent upon the participants having read and reflected upon shared readings
prior to VLC discussions and SKYPE meetings. A seminar is made useful by
graduate students’ willingness to share reactions to related readings which
individuals have found useful, and most importantly, by their openness to
collaboratively constructing new knowledge. Therefore, prepared and enthusiastic
participation is essential, whether our discussions take place in SKYPE or in the
online VLC discussions. Class time will be spent discussing our analysis and
critiques of the readings and applying the assigned readings to our individual
settings.
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Course Objectives:
The goal of this course is to inform and provide practice in the development of
curriculum and assessments. Specific objectives are as follows:
Course Objectives
ISLLC
ELCC
Standards
Standards
Facilitate understanding and implementation of
Standard 2
Standard 2
various curriculum theories related to specific
subject areas and grade levels
Provide practice in integrated and multidisciplinary
Standard 2
Standard 2
curriculum planning and implementation
Build thinking and reflecting skills in analyzing
Standard 2
Standard 2
curriculum perspectives and assessment types
Build skills in curriculum and lesson planning
Standard 2
Standard 2
showing appropriate use of assessments
performance tasks
Design and implement curriculum maps and longStandard 2
Standard 2
term curriculum plans that show cohesiveness and
concept connections, spiraling of concepts and
skills, and appropriate benchmarks and
assessments
Develop proactive and open communication
Standard 4
Standard 7
between and among course participants as well as
with the online Professor through a virtual learning
community
Learner Outcomes:
As a result of taking this course, it is expected that each student will be able to do
the following:
• discuss current issues in standards and assessment
• describe the current research and practice in school settings
• present research findings in a slide presentation
• compare school practices in the implementation of standards and assessment
EDA539D: Introduction to Special Needs
Prerequisite/s: EDA509D, EDA519D
Credits: 3
Course Length: 8 weeks
This course focuses on special populations of students with special needs, including
English language learners, gifted, and various handicapping disabilities. An
overview of assessing needs, methods of teaching, and meeting needs of diverse
students is presented. Many examples are provided for all grade levels and for
special populations to assist the administrator and teacher in planning and
implementing effective programs in the classroom and school.
Course Objectives:
The goal of this course is to inform and give practice in applying appropriate
strategies to students with mild and moderate special needs. In addition, you will
learn to address and meet specific challenges in adapting the learning environment
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for students with special needs. Identifying early symptoms and interpreting
specific behaviors will result in the ability to engage students, enhance appropriate
behavior, and improve the learning environment. Specific objectives are:
Course Objectives
ISLLC
ELCC
Standards
Standards
Read, learn, and discuss the types of needs
Standards 4
Standards 4
students may have (developmental, cognitive,
and 6
and 5
physical, behavioral, or multiple)
Understand key elements regarding special
Standards 4
Standards 4
education such as the historical overview and
and 6
and 5
legislative acts of 2004 and 2001 (Individuals with
Disabilities Education Act-IDEA and No Child Left
Behind-NCLB)
Explain the Special Education process,
Standards 4
Standards 4
Individualized Education Program (IEP), Least
and 6
and 5
Restrictive Environment (LRE) and Free
Appropriate Public Education (FAPE)
Learn, discuss, and explain the accommodations
Standards 4
Standards 4
that can be used to reduce the effects of specific
and 6
and 5
needs
Understand and explain instructional strategies
Standards 2, Standards 2,
and assistive technology that are effective for
4, and 6
4, and 6
specific needs
Build observational skills and techniques, analyze, Standards 1, Standards 2,
and report how to address the needs of students
4, and 5
4, and 6
and the school atmosphere
Develop proactive and open communication
Standard 4
Standards 4
between and among course participants as well as
and 7
with the Professor through a virtual learning
community
To participate in active discussion sharing insights, Standards 1
Standards 4
research, examples, and suggestions through the
and 4
and 7
VLC Activities and assignments
Read and respond to research theories about
Standards 1, Standards 1,
children and adolescents
2, and 6
2, 4, and 7
Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in the education of special needs students
• describe the current research and practice in applying instruction strategies
and considerations in the education of students with special needs
• present research findings in a literature review
• compare school practices in the implementation of instruction strategies for
students with special needs
EDA549D: Principles of School Leadership and Management
Prerequisite/s: EDA539D
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Credits: 3
Course Length: 8 weeks
This course presents a survey of research in leadership, management, and strategic
planning. It also focuses on an in-depth study of knowledge and skills required to
be an effective educational leader. The roles of the principal, district leaders, and
school administrators are explored.
This course highlights the role of the school principal as an instructional leader, with
an emphasis on leadership skills and management abilities necessary to create a
vibrant and successful school and educational community. Learners will develop a
knowledge base on the principal’s role and responsibility in the areas of school and
community relations, supervision of instruction, curriculum assessment and
evaluation, administration of special services, human resource management, school
facilities and fiscal management, and ethical and legal issues. Learners will also
learn how to apply strategies toward building positive school culture through
stakeholder collaboration, working with diverse populations, and drawing from
evidence-based strategic planning. Learning activities include reflective practice,
activities and exercises, and analysis of case studies.
Course Objectives:
At the end of this course, candidates will be able to:
Course Objectives
ISLLC
Standards
Describe the role of the principal in terms of job
Standards 1
duties and responsibilities
and 3
Craft a vision, mission, and guiding principles for
Standard 1
building a positive school culture
Determine steps a principal can take to support
Standard 3
instructors in their professional development
For a given school setting, determine how, as a
Standard 2
principal, to administer curriculum assessment
and evaluation
For a given school setting, determine the role of
Standards 1
the principal in establishing and maintaining a
and 3
professional learning community
For a given school setting, determine the role
Standards 4,
and activities of the principal in administering
5, and 6
special education services in the school
Outline the resources and processes available to
Standards 1
a principal in making evidence-based decisions
and 6
for strategic planning and school improvement
planning
For a given school setting, propose strategies to
Standard 6
foster community relations with the school
For a given school setting, evaluate how a
Standards 5
principal can serve as an advocate for school
and 6
stakeholders
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ELCC
Standards
Standards 1
and 3
Standard 1
Standards 1
and 2
Standard 2
Standards 1
and 2
Standards 4,
5, and 6
Standards 1
and 6
Standards 5
and 6
Standards 5
and 6

For a given school setting, propose appropriate
steps for managing human resources
For a given school setting, describe the
principal’s role in managing school facilities and
fiscal management
Analyze a given school setting with respect to
federal laws and amendments pertinent to
special needs and discrimination

Standard 3

Standard 3

Standard 3

Standard 3

Standard 6

Standard 6

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in principal leadership
• describe the current research and practice in leadership in school settings
• present research findings in a final course project
• compare school practices in the implementation of leadership skills
EDA5491D: Seminar in Principal Leadership
Prerequisite/s: EDA549
Credits: 3
Course Length: 8 weeks
This is a seminar course in principal leadership focusing on readings, research,
discussions, and classroom/school observations that acquaint doctoral students with
some of the current issues in the application of administrative skills and
organizational characteristics in educational settings. Independently and with a
seminar group each student will engage in a seminar process to share, analyze, and
gain understanding of current issues and research in leadership, management, and
strategic planning. This seminar will enrich professional experiences, through
collaboration with other professionals, administrators, and peers. The experiences
gained will give students a perspective on a range of services provided by schools
in the areas of leadership and management necessary to create a vibrant and
successful school and educational community.
Learners will develop a knowledge base on the principal’s role and responsibility in
the areas of school and community relations, supervision of instruction, curriculum
assessment and evaluation, administration of special services, human resource
management, school facilities and fiscal management, and ethical and legal issues.
Learners will also learn how to apply strategies toward building positive school
culture through stakeholder collaboration, working with diverse populations, and
drawing from evidence-based strategic planning. Learning activities include
reflective practice, activities and exercises, and analysis of case studies.
Traditionally a seminar structure assumes a collegial exploration and discussion of
theory as it relates to practical applications. Successful seminar courses are
dependent upon the participants having read and reflected upon shared readings
prior to VLC discussions and SKYPE meetings. A seminar is made useful by
graduate students’ willingness to share reactions to related readings which
individuals have found useful, and most importantly, by their openness to
collaboratively constructing new knowledge. Therefore, prepared and enthusiastic
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participation is essential, whether our discussions take place in SKYPE or in the
online VLC discussions. Class time will be spent discussing our analysis and
critiques of the readings and applying the assigned readings to our individual
settings.
Course Objectives:
At the end of this course, candidates will be able to:
Course Objectives
ISLLC
Standards
Describe the role of the principal in terms of job
Standards 1
duties and responsibilities
and 3
Craft a vision, mission, and guiding principles for
Standard 1
building a positive school culture
Determine steps a principal can take to support
Standard 3
instructors in their professional development
For a given school setting, determine how, as a
Standard 2
principal, to administer curriculum assessment
and evaluation
For a given school setting, determine the role of
Standards 1
the principal in establishing and maintaining a
and 3
professional learning community
For a given school setting, determine the role
Standards 4,
and activities of the principal in administering
5, and 6
special education services in the school
Outline the resources and processes available to
Standards 1
a principal in making evidence-based decisions
and 6
for strategic planning and school improvement
planning
For a given school setting, propose strategies to
Standard 6
foster community relations with the school
For a given school setting, evaluate how a
Standards 5
principal can serve as an advocate for school
and 6
stakeholders
For a given school setting, propose appropriate
Standard 3
steps for managing human resources
For a given school setting, describe the
Standard 3
principal’s role in managing school facilities and
fiscal management
Analyze a given school setting with respect to
Standard 6
federal laws and amendments pertinent to
special needs and discrimination

ELCC
Standards
Standards 1
and 3
Standard 1
Standards 1
and 2
Standard 2
Standards 1
and 2
Standards 4,
5, and 6
Standards 1
and 6
Standards 5
and 6
Standards 5
and 6
Standard 3
Standard 3
Standard 6

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in principal leadership
• describe the current research and practice in leadership in school settings
• present research findings in a slide presentation
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•

compare school practices in the implementation of leadership skills

EDA559D: Legal Issues in Education
Prerequisite/s: EDA529D
Credits: 3
Course Length: 8 weeks
This course emphasizes general education law, public laws influencing the
administration of schools, and current issues in law related to classrooms, schools,
districts, and individuals. Certification and employment issues are addressed as well
as bullying, special education, and desegregation. Graduate students will learn how
legal principles from local, state, and federal sources are used to guide professional
practice.
This course also examines the current legal issues and introduces learners to legal
reasoning and analysis. Learners will learn how to interpret the U.S. judicial and
legislative systems and the formation of laws relating to public education. Learners
will also analyze current school practices from the standpoint of potential legal
controversies. By the end of the course, learners will be able to analyze school legal
problems by considering legal and ethical implications.
Course Objectives:
At the end of this course, students will be able to:
Course Objectives
Identify the various sources of law that impact
administrators, teachers, and students
Determine and explain how to respond within the
law to controversies that involve religion
Determine explain the status of student free
expression rights
Determine the legal considerations that impact
school disciplinary matters
Identify and discuss the legal issues as they
relate to bullying and harassment
Determine and explain the major laws that
provide protections for students with disabilities
Outline the legal parameters of the state and
school board in controlling most curricular
matters
Analyze and discuss the legal issues surrounding
hiring and firing public school teachers
Determine the various legal issues involving
teachers’ substantive rights in schools
Analyze and determine whether a given
employment action constitutes discrimination
according to the applicable laws
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ISLLC
Standards
Standard 6

ELCC
Standards
Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Explain the extent to which the school may be
liable for student injuries on school grounds
Determine the legal status of teachers’ out-ofschool conduct and the issue of privacy rights

Standards 3
and 6
Standards 3
and 6

Standards 5
and 6
Standards 5
and 6

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in education law
• describe the current research and practice in legal issues in school settings
• present research findings in a literature review
• compare school practices in the implementation of education laws
EDA5591D: Seminar in Legal Issues
Prerequisite/s: EDA559
Credits: 3
Course Length: 8 weeks
This is a seminar course in legal issues focusing on readings, research, discussions,
and classroom/school observations that acquaint doctoral students with some of the
current issues in the principles of school law. Independently and with a seminar
group each student will engage in a seminar process to share, analyze, and gain
understanding of current issues and research in legal foundations of public and nonpublic schools. This seminar will enrich professional experiences, through
collaboration with other professionals, administrators, and peers. The experiences
gained will give students a perspective on a range of services provided by schools
in the areas of general education law, public laws influencing the administration of
schools, and current issues in law related to classrooms, schools, districts, and
individuals.
Learners will learn how to interpret the U.S. judicial and legislative systems and the
formation of laws relating to public education. Learners will also analyze current
school practices from the standpoint of potential legal controversies. By the end of
the course, learners will be able to analyze school legal problems by considering
legal and ethical implications.
Traditionally a seminar structure assumes a collegial exploration and discussion of
theory as it relates to practical applications. Successful seminar courses are
dependent upon the participants having read and reflected upon shared readings
prior to VLC discussions and SKYPE meetings. A seminar is made useful by
graduate students’ willingness to share reactions to related readings which
individuals have found useful, and most importantly, by their openness to
collaboratively constructing new knowledge. Therefore, prepared and enthusiastic
participation is essential, whether our discussions take place in SKYPE or in the
online VLC discussions. Class time will be spent discussing our analysis and
critiques of the readings and applying the assigned readings to our individual
settings.
Course Objectives:
At the end of this course, students will be able to:
27

Course Objectives
Identify the various sources of law that impact
administrators, teachers, and students
Determine and explain how to respond within the
law to controversies that involve religion
Determine explain the status of student free
expression rights
Determine the legal considerations that impact
school disciplinary matters
Identify and discuss the legal issues as they
relate to bullying and harassment
Determine and explain the major laws that
provide protections for students with disabilities
Outline the legal parameters of the state and
school board in controlling most curricular
matters
Analyze and discuss the legal issues surrounding
hiring and firing public school teachers
Determine the various legal issues involving
teachers’ substantive rights in schools
Analyze and determine whether a given
employment action constitutes discrimination
according to the applicable laws
Explain the extent to which the school may be
liable for student injuries on school grounds
Determine the legal status of teachers’ out-ofschool conduct and the issue of privacy rights

ISLLC
Standards
Standard 6

ELCC
Standards
Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standard 6

Standards 3
and 6
Standards 3
and 6

Standards 5
and 6
Standards 5
and 6

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in education law
• describe the current research and practice in legal issues in school settings
• present research findings in a slide presentation
• compare school practices in the implementation of education laws
EDA569D: Understanding Education Finance
Prerequisite/s: EDA529D
Credits: 3
Course Length: 8 weeks
In this course, education funding, financial management, and the economics of
education are addressed. Sources of revenue and the administering of a school
budget are explored and compared among a variety of educational institutions.
Learners will develop an understanding of the fundamental issues of education
finance by examining sources of revenue on federal, state, and local levels, and
weigh the economic, social, and legal considerations necessary for allocating and
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managing funding. Candidates will also learn about approaches and procedures for
budgeting, forecasting budgets, managing business operations, the reporting and
auditing of funds, and issues specific to funding special education and school
choice.
Course Objectives:
At the end of this course, candidates will be able to:
Course Objectives
ISLLC
Standards
Address the purpose and goals for funding of
Standard 3
public education
Explain how and why equity and adequacy in the Standard 3
allocation of financial resources impacts public
school funding
Explain how the federal financial resources
Standard 3
contribute to public education
Compare the types of state sources of revenue
Standard 3
(taxes) commonly used to support public
education
Determine how revenue is generated and
Standard 3
allocated to local school districts for public
education
Evaluate the costs and resources that are
Standard 3
associated with the provision of special education
and school choice
Determine how school budgets are created
Standard 3
Budget for the costs involved in funding human
Standard 3
resources
Budget local and state sources of funding for
Standard 3
building and maintaining school facilities
Evaluate procedures for purchasing supplies and
Standard 3
equipment with school funds
Appraise the procedures in place to account for
Standards 1
financial resources in public school systems
and 3
Determine the types of business functions that
Standard 3
are required to operate a school district

ELCC
Standards
Standard 3
Standard 3
Standard 3
Standard 3
Standard 3
Standard 3
Standard 3
Standard 3
Standard 3
Standard 3
Standards 3
and 7
Standard 3

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in education finance
• describe the current research and practice in applying finance principles in
school settings
• present research findings in a final course project
• compare school practices in the implementation of finance principles
EDA5691D: Seminar in School Finance
Prerequisite/s: EDA569
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Credits: 3
Course Length: 8 weeks
This is a seminar course in school finance focusing on readings, research,
discussions, and classroom/school observations that acquaint doctoral students with
some of the current issues in the historical development, design, and management
of school facilities and systems of financing education. Independently and with a
seminar group each student will engage in a seminar process to share, analyze, and
gain understanding of current issues and research in forecasting need, potential
sources of revenue, state and local systems of finance, financial management,
budget development, and construction management. This seminar will enrich
professional experiences, through collaboration with other professionals,
administrators, and peers. The experiences gained will give students a perspective
on a range of services provided by schools in the areas of sources of revenue and
the administering of a school budget.
Learners will develop an understanding of the fundamental issues of education
finance by examining sources of revenue on federal, state, and local levels, and
weigh the economic, social, and legal considerations necessary for allocating and
managing funding. Candidates will also learn about approaches and procedures for
budgeting, forecasting budgets, managing business operations, the reporting and
auditing of funds, and issues specific to funding special education and school
choice.
Traditionally a seminar structure assumes a collegial exploration and discussion of
theory as it relates to practical applications. Successful seminar courses are
dependent upon the participants having read and reflected upon shared readings
prior to VLC discussions and SKYPE meetings. A seminar is made useful by
graduate students’ willingness to share reactions to related readings which
individuals have found useful, and most importantly, by their openness to
collaboratively constructing new knowledge. Therefore, prepared and enthusiastic
participation is essential, whether our discussions take place in SKYPE or in the
online VLC discussions. Class time will be spent discussing our analysis and
critiques of the readings and applying the assigned readings to our individual
settings.
Course Objectives:
At the end of this course, candidates will be able to:
Course Objectives
ISLLC
Standards
Address the purpose and goals for funding of
Standard 3
public education
Explain how and why equity and adequacy in the Standard 3
allocation of financial resources impacts public
school funding
Explain how the federal financial resources
Standard 3
contribute to public education
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ELCC
Standards
Standard 3
Standard 3
Standard 3

Compare the types of state sources of revenue
(taxes) commonly used to support public
education
Determine how revenue is generated and
allocated to local school districts for public
education
Evaluate the costs and resources that are
associated with the provision of special education
and school choice
Determine how school budgets are created
Budget for the costs involved in funding human
resources
Budget local and state sources of funding for
building and maintaining school facilities
Evaluate procedures for purchasing supplies and
equipment with school funds
Appraise the procedures in place to account for
financial resources in public school systems
Determine the types of business functions that
are required to operate a school district

Standard 3

Standard 3

Standard 3

Standard 3

Standard 3

Standard 3

Standard 3
Standard 3

Standard 3
Standard 3

Standard 3

Standard 3

Standard 3

Standard 3

Standards 1
and 3
Standard 3

Standards 3
and 7
Standard 3

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in education finance
• describe the current research and practice in applying finance principles in
school settings
• present research findings in a final reflection paper
• compare school practices in the implementation of finance principles
EDA572D: Foundations of ESL
Prerequisite/s: none
Credits: 3
Course Length: 8 weeks
This course features an emphasis on the foundation of historical, philosophical, and
theoretical education for English Language Learners in the United States. It also
engages the student in valuable teaching practices and identifies effective
instructional models to be utilized with English Language Learners. It analyzes key
legislation that has had an impact on how second language learners receive
necessary assistance in achieving academic success.
The course is organized to provide information and opportunities for discussion on
the following topics:
• Bilingual (BLE) and English as a Second Language (ESL) principles and
philosophies
• Cultural, social, linguistic, and academic issues of second language learners
• Current federal and state policies impacting ESL/BLE programs
• Historical aspects and court cases impacting second language learners
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•
•
•
•

The role of the Office of Civil Rights (OCR) and legislation on the
establishment of federally funded programs for second language learners
The process for placing second language learners in an appropriate
educational setting
Overrepresentation of second language learners in special education and the
underrepresentation in gifted programs
Analysis of the students’ schools in relation to specific aspects discussed
throughout the course

Course Objectives:
In order to meet the goal of understanding the foundation of instruction for second
language learners, students will achieve the following objectives:
• Understand the foundation of instruction for second language learners
• Define Bilingual and English as a Second Language principles and
philosophies
• Analyze and understand the elements of their schools in relation to the issues
of legislation regarding second language learners
• Identify and provide a rationale for reform elements or models for their
schools
• Identify cultural, social, linguistic, and academic issues of second language
learners
• Identify current federal and state policies impacting ESL/BLE programs
• Review historical aspects and court cases impacting second language
learners
• Examine the role of the Office of Civil Rights (OCR) and legislation on the
establishment of federally funded programs for second language learners
• Identify the process for placing second language learners in an appropriate
educational setting
• Examine overrepresentation of second language learners in special education
and the underrepresentation in gifted programs
• Analysis of the students’ schools in relation to specific aspects discussed
throughout the course
Learner Outcomes:
As a result of taking this course, it is expected that each student will be able to do
the following:
• Understand the foundation of instruction for second language learners
• Define Bilingual and English as a Second Language principles and
philosophies
• Analyze and understand the elements of their schools in relation to the issues
of legislation regarding second language learners
• Identify and provide a rationale for reform elements or models for their
schools
• Identify cultural, social, linguistic, and academic issues of second language
learners
• Identify current federal and state policies impacting ESL/BLE programs
• Review historical aspects and court cases impacting second language
learners
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•
•
•
•
•

Examine the role of the Office of Civil Rights (OCR) and legislation on the
establishment of federally funded programs for second language learners
Identify the process for placing second language learners in an appropriate
educational setting
Examine overrepresentation of second language learners in special education
and the underrepresentation in gifted programs
Understand and explain the increasing role of parents in the elementary
school
Compare their schools to other models

EDA589D: Human Resources Issues in Education
Prerequisite/s: EDA569D
Credits: 3
Course Length: 8 weeks
This course is a survey of personnel management, coupled with a detailed study of
supervision of faculty and staff in school settings. Staffing options are explored in
the context of school goals and student needs. The provision of professional
development, supervision, and teacher evaluation are presented with applied
projects provided to build understanding of personnel administration.
This graduate level course introduces leadership standards, theories, critical
success factors, and practices that educational leaders need to be effective
supervisors. The course addresses the components of effective school and teaching
theories that lead to school improvement. Learners will develop leadership and
supervisory platforms and professional development plans for individuals and
schools. Various supervisory styles studied will include clinical supervision, the
Charlotte Danielson model, and differentiated supervision. Special issues include
hiring, mentoring, tenure, dismissal, and remediation plans. By the end of this
course, learners will be able to distinguish between supervision, evaluation, and
professional development.
Course Objectives:
At the end of this course, candidates will be able to:
Course Objectives
ISLLC
Standards
Given a scenario, recommend supervisory
Standard 2
practices based on leadership standards,
leadership theories, and critical success factors
Identify characteristics of effective schools and
Standard 1
opportunities and strategies for improving schools
For a given instructional need, identify
Standard 2
appropriate research-based effective teaching
strategies
Apply tenants of adult learning theory to
Standard 2
professional development programs
Develop a plan to implement a Professional
Standards 1
Learning Community via a focused culture,
and 2
33

ELCC
Standards
Standard 1
Standard 1
Standard 2
Standard 2
Standards 1
and 3

climate, and communication strategies in an
established school
Create a team leadership Supervisory Platform
that implements your vision for education
leadership
Construct a supervisory plan to assist a teacher in
their areas in need of growth
Determine appropriate approaches to
developmental supervision
Evaluate methodologies for determining teaching
effectiveness
Create a supervisory plan that implements both
Clinical Supervision and the Danielson Framework
Create a Differentiated Supervision Program for
your teachers
Implement the appropriate district and state
policies to address specific teacher supervision
and evaluation issues

Standard 1

Standard 1

Standards 1
and 2
Standard 1

Standards 1
and 2
Standard 2

Standard 2

Standard 2

Standards 1
and 2
Standard 1

Standards 1
and 2
Standard 1

Standards 1
and 6

Standards 1,
6, and 7

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in personnel management and supervision
• describe the current research and practice in personnel management in
school settings
• present research findings in a literature review
• compare school practices in the implementation of management and
supervision
EDA5891D: Seminar in Personnel Management
Prerequisite/s: EDA589
Credits: 3
Course Length: 8 weeks
This is a seminar course in personnel issues in education with a particular focus on
school improvement focusing on readings, research, discussions, and
classroom/school observations that acquaint doctoral students with some of the
current issues in personnel management. Independently and with a seminar group
each student will engage in a seminar process to share, analyze, and gain
understanding of current issues and research. This seminar will enrich professional
experiences, through collaboration with other professionals, administrators, and
peers. The experiences gained will give students a perspective on a range of
services provided by schools in the area of educational change, recruitment and
selection of teachers, performance evaluation, and legal policies. The context for
this course surrounds decision-making relative to teacher quality.
Learners will develop leadership and supervisory platforms and professional
development plans for individuals and schools. Various supervisory styles studied
will include clinical supervision, the Charlotte Danielson model, and differentiated
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supervision. Special issues include hiring, mentoring, tenure, dismissal, and
remediation plans. By the end of this course, learners will be able to distinguish
between supervision, evaluation, and professional development.
Traditionally a seminar structure assumes a collegial exploration and discussion of
theory as it relates to practical applications. Successful seminar courses are
dependent upon the participants having read and reflected upon shared readings
prior to VLC discussions and SKYPE meetings. A seminar is made useful by
graduate students’ willingness to share reactions to related readings which
individuals have found useful, and most importantly, by their openness to
collaboratively constructing new knowledge. Therefore, prepared and enthusiastic
participation is essential, whether our discussions take place in SKYPE or in the
online VLC discussions. Class time will be spent discussing our analysis and
critiques of the readings and applying the assigned readings to our individual
settings.
Course Objectives:
At the end of this course, candidates will be able to:
Course Objectives
ISLLC
Standards
Given a scenario, recommend supervisory
Standard 2
practices based on leadership standards,
leadership theories, and critical success factors
Identify characteristics of effective schools and
Standard 1
opportunities and strategies for improving schools
For a given instructional need, identify
Standard 2
appropriate research-based effective teaching
strategies
Apply tenants of adult learning theory to
Standard 2
professional development programs
Develop a plan to implement a Professional
Standards 1
Learning Community via a focused culture,
and 2
climate, and communication strategies in an
established school
Create a team leadership Supervisory Platform
Standard 1
that implements your vision for education
leadership
Construct a supervisory plan to assist a teacher in Standards 1
their areas in need of growth
and 2
Determine appropriate approaches to
Standard 1
developmental supervision
Evaluate methodologies for determining teaching
Standard 2
effectiveness
Create a supervisory plan that implements both
Standards 1
Clinical Supervision and the Danielson Framework and 2
Create a Differentiated Supervision Program for
Standard 1
your teachers
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ELCC
Standards
Standard 1
Standard 1
Standard 2
Standard 2
Standards 1
and 3
Standard 1
Standards 1
and 2
Standard 2
Standard 2
Standards 1
and 2
Standard 1

Implement the appropriate district and state
policies to address specific teacher supervision
and evaluation issues

Standards 1
and 6

Standards 1,
6, and 7

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in personnel management and supervision
• describe the current research and practice in personnel management in
school settings
• present research findings in a final project
• compare school practices in the implementation of management and
supervision
EDA599D: Principles of Continuous Improvement
Prerequisite/s: EDA539D
Credits: 3
Course Length: 8 weeks
This course addresses the knowledge and skills needed to provide systematic and
systemic planning and implementation of strategic initiatives. Principles of school
improvement, strategic planning, organizing for effectiveness, and on-going
involvement of stakeholders related to the educational institution are explored
through individual and collaborative projects. The course focuses on the process of
continuous review and evaluation of activities, which lead to improved results.
Course Objectives:
The goal of this course is to learn action research methods and practice the process
of continuous school improvement. Learners will experience designing, conducting,
analyzing, and presenting an action research project that demonstrates aspects of
the school improvement process.
Specific objectives are as follows:
• Review research methods and requirements
• Review topics that are appropriate for action research
• Practice reading and analyzing literature reviews
• Practice designing data collection protocols
• Practice displaying and analyzing data
• Practice writing conclusions from data sets
• Maintain a e-folio that organizes and facilitates the research project
processes
• Evaluate a School Improvement Plan using a standardized evaluation rubric
• Plan an authentic action research project for school improvement using the
following process:
o Review research methods and requirements
o Select a topic that is appropriate for a specific school
o Conduct a literature review or historical review of data
o Developing an action plan
• Write and share components of the school improvement project through the
VLC Activities
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•
•

Participate in forum discussions and participate in scheduled WebEx and
SKYPE sessions
Demonstrate skills in analyzing, synthesizing, and writing a project report

EDA600D: International Virtual Leadership Residency
Prerequisite/s: All 500-level courses
Credits: 3
Course Length: 1 week
The International Virtual Leadership Residency will occur online during a one-week
period. This residency will allow learners to meet with faculty members; enhance
writing, research, and critical-thinking skills; share experiences and insights with
students with similar interests; and work directly with cohort members.
Course Objectives:
• Reflect on what it means to be a doctoral student and action researcher
• Engage students within their academic and professional disciplines
• Receive a range of technical, academic advising, and faculty advising support
services using virtual best practices
• Apply skills required for professionalism and educational leadership
• Build capacity to design, and carry out scholarly research to solve problems
in school settings
• Present research and project study findings to peers and advisors
• Build relationships and networks (i.e., faculty members, staff, and students)
that foster academic and professional success
• Engage faculty members and students in peer review and scholarly discourse
that reflects critical thinking
• Model appropriate professional behavior used in scholarly discourse
Learner Outcomes
As a result of fulfilling the residency requirements, students will be able to:
• Engage faculty members and peers in discussions that contributes to the
collective advancement of educational research
• Design doctoral project studies that reflect doctoral-level thinking within
school settings
• Articulate how to implement the program’s scope and sequence to meet the
particular program’s requirements and expectations
• Demonstrate skills to communicate effectively and appropriately in a variety
of professional contexts
EDA649D: Advanced Leadership and Effective Decision Making
Prerequisite/s: All 500-level courses
Credits: 6
Course Length: 16 weeks
This course is designed to provide an in-depth study of leadership theories and
research beginning with an historical overview of traditional approaches and
showing how they have evolved over time, not only in education, but also surveying
the science of administration and management as a profession in other fields, such
as business, political and military and volunteer organizations.
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Candidates will learn about the philosophical and historical foundations of various
approaches. Particular attention will be given to current leadership and
administrative practices in educational settings, such as visionary leadership,
servant leadership, inclusive and collaborative leadership, empowerment, and
leadership in an increasingly diverse environment both within, and external to,
educational organizations.
Course Objectives:
Candidates will gain knowledge and understanding and will develop competency in
the following areas:
Course Objectives
ISLLC
ELCC
Standards
Standards
Explain major leadership theories and their
Standard 3
Standard 4
research bases from an historical perspective, with
particular focus on how they evolved during the
20th and 21st century.
Define and differentiate concepts, theories, and
Standard 5
Standards 1
processes of leadership, administration, and
and 4
management
Compare leadership theories in education with
Standard 5
Standards 1
others in fields such as business and industry,
and 4
political systems, the military and volunteer
organizations.
Understand various leadership styles and how they Standard 5
Standard 6
have evolved in our democratic society, from
autocratic leadership, democratic leadership and
laissez faire styles to current collaborative models.
Be familiar with a range of current theories,
Standards 1
Standards 1,
strategies and approaches to leadership in
and 5
2, and 3
education, including visionary leadership, servant
leadership, shared leadership, situational
leadership, inclusive and collaborative leadership,
and empowerment.
Understand how to apply leadership theories and
Standards 2
Standards 3
research to develop and maintain an effective
and 5
and 4
school culture and climate
Explain how to exercise results-based leadership in Standards 2, Standards 3,
diverse environments which exist both within and
4, 5, and 6
4, and 6
outside of educational institutions – working with
students, staff, parents and communities.
Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in school leadership and strategic planning
• describe the current research and practice in strategic planning in school
settings
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•
•

present research findings in a research paper
compare school practices in the implementation of strategic plans and
leadership skills

EDA679D: Foundations of American Education
Prerequisite/s: All 500-level courses
Credits: 6
Course Length: 16 weeks
This course explores the influences on education within the larger social, political,
economic, legal and cultural environment – from the local community to the global
settings. A brief overview is included of the historical, philosophical and social
foundations of education and the role of schooling in a democratic society.
Most candidates will have familiarity with such foundational theories from prior
degree programs. Familiarity with school structures and governance at various
levels provides understanding of the context in which education takes place. This
includes school site and local communities; the role of elected school boards,
superintendents and other administrators; the functions of intermediary agencies,
such as county or regional offices of education; education as a constitutional state
responsibility, including development of laws and policies; the evolving role of the
federal government; and a perspective on education in our world, our global
community.
Course Objectives:
Candidates will gain knowledge and understanding and will develop competency in
the following areas:
Course Objectives
ISLLC
ELCC
Standards
Standards
Describe and summarize the foundations of
Standards
Standards
education in our democratic society from an
4, 5, and 6
3, 5, and 6
historical perspective – including social,
philosophical and pedagogical aspects
Summarize major factors and explain how they
Standards
Standards
impact educational institutions with a perspective
4, 5, and 6
3, 5, and 6
on the role of educational leaders in areas such as
the following:
1. social settings including cultural, racial and
ethnic diversity, immigration issues,
community values
2. political beliefs and trends, including the role
of (even if non-partisan) elected governing
bodies, regional, state and federal governing
structures, and global influences
3. economic trends including a community’s
socio-economic levels; taxation issues,
property values, types of jobs,
unemployment rates, business and banking
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issues, recessions or booming economies –
locally, nationally, and globally
4. legal factors including the increasing volume
of laws, policies, rules and regulations from
various levels, and the impact of litigiousness
on school operations
Explore the purposes and influences on educational
policy and practices of professional associations or
unions for various employee groups, including
classified staff, teachers, and administrators – at
local, state, national and international levels.
Study attitudes toward education and educational
policy

Standards 5
and 6

Standard 6

Standard 6

Standard 6

Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in educational leadership and research
• describe the current research and practice in research in school settings
• present research findings in a final project
• compare school practices in the implementation of leadership skills and
research
EDA709D: Online Internship for Educational Leaders
Prerequisite/s: All 500-level courses
Credits: 3
Course Length: 16 weeks
The Online Internship class involves learning and implementing mentoring skills
online to students in educational administration classes. This online internship is
arranged by the course professor with other instructors/professors in the master’s
or doctoral administration courses. The Doctoral Program Advisor oversees the
Online Internship and oversees the supervision of the Doctoral Intern.
The internship encompasses classroom and/or online observations and mentoring,
demonstrations, modeling, feedback, and practice applying prior learned skills and
knowledge in educational leadership. Application of the overall ISLLC 2008
Standards and the ELCC Standards of the Administrative Standards is required. The
experience also included research, analysis, surveys, interviews, discussions with
others, and the maintenance of an e-folio. Regularly scheduled online sessions via
SKYPE or WebEx with the Professor are scheduled at mutually agreed upon times.
Experience gained in the Online Internship, as recorded in the e-folio, will be
summarized and presented in a final report.
Course Objectives:
At the end of this course, candidates will be able to:
Course Objectives
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ISLLC
Standards

ELCC
Standards

To strengthen understanding of effective instruction
and the dynamics of teaching/learning and
administration
To learn and apply effective instructional strategies
in online mentoring
To develop proactive and open communication
between and among course participants as well as
with the online Professor
To develop, apply, analyze, and evaluate mentoring
skills of self and peers
To apply leadership skills in instructional observation
and mentoring
To participate in online planning, problem solving,
collaboration, and leadership activities
To apply effective communication skills with
administrators and staff
To shadow, observe, plan, evaluate, and problem
solve with the school administrators
To develop and maintain an e-folio and log of
mentoring and administrative activities
To submit a final report demonstrating
personal/professional understanding and skills of
administration and mentoring

Standard 2

Standard 2

Standard 3

Standard 3

Standard 4

Standard 4

Standard 5

Standard 5

Standard 2

Standard 2

Standard 3

Standard 3

Standard 6

Standard 6

Standard 1

Standard 1
Standard 7

Standard 6

Standard 6

Doctoral Intern Outcomes:
By the end of the internship course, it is expected that each student will be able to:
• Demonstrate observation and mentoring skills online and onsite using
effective instructional strategies
• Explain the dynamics of teaching/learning in achieving student success
• Describe and provide examples of school decision making processes
• Explain the process of designing and implementing a school improvement
plan, instructional improvement plan, and professional development plan
• Reflect and provide specific examples related to shadowing, observing,
participating, and leading in administrative experiences
• Communicate effectively in writing and in oral presentations, discussions,
and conversations
• Mentor others with demonstrated skill and expertise, sensitivity, and
helpfulness
• Reflect on own strengths and weakness
• Demonstrates onsite expertise in each of the six overall ISLLC 2008
Standards and the ELCC Standards, as referred to in each course syllabus for
course work completed, and as required by the Arizona Department of
Education
• Write a comprehensive report demonstrating professional growth and
understanding of mentoring and administrative practices
EDA710D: Onsite Internship for Educational Leaders
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Prerequisite/s: All 500-level courses
Credits: 6
Course Length: 21 weeks/270 clock hours
The Onsite Internship involves an administrative Internship of 21 weeks. The
Internship is arranged by Acacia University in cooperation with a school
administrator where the internship will occur. The internship focuses on an
individualized applied project determined by the Graduate Intern, the cooperating
school principal and/or district administrator, and the Doctoral Program Advisor.
The Onsite Internship requires 270 clock hours of experience under the supervision
of a certified school or district administrator.
The internship encompasses classroom observations and mentoring,
demonstrations, modeling, feedback, and practice applying prior learned skills.
Application of the overall ISLLC 2008 Standards and the ELCC Standards of the
Administrative Standards is required. The experience also includes research,
analysis, surveys, interviews, discussions with others, and the maintenance of an efolio. The onsite experience will involve school or district related administrative
projects planned cooperatively with the principal/administrator and the online
professors. Regularly scheduled online sessions via Skype or WebEx with the
professor and with the onsite administrator will be scheduled at mutually agreed
upon times. Experience gained in the Onsite Internship will be summarized and
presented in a final Internship report.
Course Objectives:
The goal of this course is to build mentoring and administrative skills to be applied
in online and onsite practical experiences for administrators that supervise,
coordinate, mentor and evaluate teachers. Specific objectives are:
Course Objectives
ISLLC
ELCC
Standards
Standards
To strengthen understanding of effective instruction Standard 2
Standard 2
and the dynamics of teaching/learning
To learn and apply effective instructional strategies
Standard 3
Standard 3
in online and onsite mentoring
To develop proactive and open communication
Standard 4
Standard 4
between and among course participants as well as
with the online Professor
To develop, apply, analyze, and evaluate mentoring Standard 5
Standard 5
skills of self and peers
To apply leadership skills in instructional observation Standard 2
Standard 2
and mentoring
To participate in onsite planning, problem solving,
Standard 3
Standard 3
collaboration, and leadership activities
To apply effective communication skills with
Standard 6
Standard 6
administrators and staff
To shadow, observe, plan, evaluate, and problem
Standard 1
Standard 1
solve with the school administrators
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To participate in school improvement planning
To participate in and lead professional development
activities onsite
To fulfill assigned administrative tasks onsite
To develop and maintain an e-folio and log of
mentoring and administrative activities
To submit a final report demonstrating
personal/professional understanding and skills of
administration and mentoring

Standards 1 - Standard 1-7
6
Standards 2 Standards 2
and 3
and 3
Standard 3
Standard 3
Standard 7
Standard 6

Standard 6

Doctoral Intern Outcomes:
By the end of the Internship course, it is expected that each student will be able to:
• Demonstrate observation and mentoring skills online and onsite using
effective instructional strategies
• Explain the dynamics of teaching/learning in achieving student success
• Describe and provide examples of school decision making processes
• Explain the process of designing and implementing a school improvement
plan, instructional improvement plan, and professional development plan
• Reflect and provide specific examples related to shadowing, observing,
participating, and leading in administrative experiences
• Communicate effectively in writing and in oral presentations, discussions,
and conversations
• Mentor others with demonstrated skill and expertise, sensitivity, and
helpfulness
• Reflect on own strengths and weakness
• Demonstrates onsite expertise in each of the six overall ISLLC 2008
Standards and the ELCC Standards, as referred to in each course syllabus for
course work completed, and as required by the Arizona Department of
Education
• Write a comprehensive report demonstrating professional growth and
understanding of mentoring and administrative practices
EDA718D: Advanced Research Methods
Prerequisite/s: All 500-level courses
Credits: 6
Course Length: 16 weeks
This course will include foundational elements for conducting independent, original
research. Candidates will learn about methods of formative and summative
evaluation for continuous improvement of practices in the educational environment.
Candidates will also apply concepts and practice skills in research design, data
collection, data analysis, and presentation of results.
Learners will also be presented with topics in Evaluation Research, Data Analysis
and Interpretation, Qualitative and Quantitative Research Methods, Approaches to
Research Design and Data Analysis, and Statistical treatment of data.
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Course Objectives:
Candidates will gain knowledge and understanding and will develop competency in
the following areas:
Course Objectives
ISLLC
ELCC
Standards
Standards
How to write research proposals (traditionally, the
first three chapters of a dissertation)
The parts of a completed research report
(traditionally, all of the chapters of a dissertation)
Review research reports on various topics
Standard 5
Standard 5
Interpret research reports on selected topics
Standard 5
Standard 5
Analyze evaluation reports and learn how to format
Standard 5
Standard 5
these to share with others in a meaningful manner
Understand the characteristics of various types of
Standard 5
Standard 5
research and data collection methods, such as
qualitative and quantitative research, survey
research, case studies, and mixed methods
research
Describe various approaches to research design
Standard 5
Standard 5
Use basic statistics to analyze and present data
Learner Outcomes:
By the end of this course students will be able to
• discuss current issues in research methodology
• describe the current research and practice in conducting research in school
settings
• present research findings in a literature review
• compare school practices in the implementation of research methods
EDA719D: Action Research Proposal
Prerequisite/s: EDA718D
Credits: 6
Course Length: 16 weeks
The purpose of this seminar is to provide information and support for students as
they develop dissertation proposals for the Ed.D. in Educational Leadership
program. Candidates will also apply concepts and practice skills in research design.
Learners will develop and refine their action research topics and ideas, write drafts
of their proposals, and establish a doctoral committee consisting of four committee
members; an appointed committee chair, two current professors, and one specialist
in the field of study.
Course Objectives:
At the end of this course, Learners will be able to:
Course Objectives
ISLLC
Standards
Develop and refine ideas for their doctoral
Standard 10
dissertation
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ELCC
Standards
Standard 1

Develop an understanding of ethical treatment
of Human Research Participants
Write drafts of their proposal, leading to the
final document
Establish a doctoral dissertation committee

Standard 9
Standard 10

Standard 1

Learner Outcomes:
With support from fellow Doctoral Candidates in this class and committees,
students will complete and successfully defend their doctoral dissertation proposals,
as approved by their dissertation committees.
EDA720D: Action Research Project/Dissertation
Prerequisite/s: EDA719D
Credits: 6
Course Length: 16 weeks
Action Research Project/Dissertation is intended to assist the Doctoral Candidate
(DC) in the transition from course work to dissertation. This course will review
proposal components, with particular emphasis on research design and developing
the literature review, and will also focus on key issues such as dissertation format
standards, psychological and time management demands, HSIRB topics, and
project management.
Course Objectives:
At the end of this course, Doctoral Candidates will be able to:
• Conduct a focused review of the relevant literature and create appropriate
conceptual framework
• Develop a realistic research design with specific research strategies
• Think through and articulate a chapter-by-chapter outline of the intended
dissertation
• Communicate research ideas and their appropriate theoretical and
methodological issues effectively and efficiently
• Critique other’s ideas paying particular attention to both theoretical and
methodological rigor and reality
• Gain understanding of the process of dissertation including stress, time, and
project management, committee formation, dissertation proposition and
defense, and human subjects’ reviews
Learner Outcomes:
By the end of this course students will be able to
• develop and articulate a research plan which states the problem,
background, outline of the research strategy, and data collection methods
• present oral reports of research progress, challenges, and reading during
regular meetings
• complete a publishable manuscript of the research study
EDA7201D: Action Research Project/Dissertation Completion
Prerequisite/s: EDA720D
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Credits: 1
Course Length: 8 weeks
Action Research Project/Dissertation Completion is intended to assist the Doctoral
Candidate in the completion and defense of the dissertation. This course will focus
on key issues such as dissertation format standards, psychological and time
management demands, HSIRB topics, and project management.
Note: Students may end up taking more units of dissertation (EDA7201D) credit
than they can count toward their degree because students must register for the
dissertation completion course each eight-week session while working on
their dissertation. Students must complete their dissertation within 5 years of
completing 600-level courses.
Course Objectives:
At the end of this course, Doctoral Candidates will be able to:
• Conduct a focused review of the relevant literature and create appropriate
conceptual framework
• Develop a realistic research design with specific research strategies
• Think through and articulate a chapter-by-chapter outline of the intended
dissertation
• Communicate research ideas and their appropriate theoretical and
methodological issues effectively and efficiently
• Critique other’s ideas paying particular attention to both theoretical and
methodological rigor and reality
• Gain understanding of the process of dissertation including stress, time, and
project management, committee formation, dissertation proposition and
defense, and human subjects’ reviews
Learner Outcomes:
By the end of this course students will be able to
• develop and articulate a research plan which states the problem,
background, outline of the research strategy, and data collection methods
• present oral reports of research progress, challenges, and reading during
regular meetings
• complete a publishable manuscript of the research study

Literature Reviews
Literature reviews are part of most doctoral courses. The reviews serve two main
purposes: 1) to perform in-depth reading and study on content topics/questions
related to the course; and 2) to build skills in researching current literature and
writing reviews in preparation for the dissertation.
In all Acacia doctoral courses, literature review topics must be approved by the
course instructor. Prior approval for the topic and subsequent review of literature
for the Action Research Dissertation is also required and is guided by the doctoral
advisor and professor of the Research Methods and Dissertation Proposal courses.
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Virtual Conferences
Virtual conferences are internet-based, collaborative meetings between two or more
people and allows for participants in multiple locations to interact using audio,
video, and screen and file sharing. Acacia uses Skype and WebEx virtual
conferencing software in its courses.
Virtual conferences occur at regular intervals throughout courses and last between
one and three hours each depending upon the course. Virtual conferences include
pre-work and post-work activities which require application and reflection. Virtual
Conferences are intended to assess student understanding of course content and
concepts, discuss progress towards course completion, as well as to verify student
identity. Specific requirements for virtual conferences can be found in the syllabi.

Residencies
Students will complete two types of residencies during the doctoral program. The
International Virtual Leadership Residency is a three-credit, one-week long course
offered two times each year. Additionally, four One-Day Virtual Residencies are
required throughout the doctoral program and occur in multiple times throughout
each year. All virtual residencies must be completed by the end of the doctoral
program. The International Virtual Leadership Residency may be completed
following the completion of all 500 level courses and must be completed prior to the
oral comprehensive examination. The Doctoral Program Advisor assists the student
in determining appropriate times for residencies. It is a requirement and all
residency objectives must be met within guidelines, directions, and timelines
provided. Failure to perform assignment tasks will result in the repeating of the
residency. All doctoral residencies must be completed prior to graduation.
The general purpose of all residencies is to provide the doctoral student an
important opportunity to enhance leadership, communication, and research skills in
an educational setting. Each doctoral student will:
• Analyze and determine leadership strengths and weaknesses related to
her/his style of leadership
• Communicate and reflect with faculty members related to her/his
individualized program of study
• Enhance and demonstrate writing, speaking, research, and critical-thinking
skills
• Share experiences and insights with other doctoral students through
discussion, presentations, and debates

Residency Fees
International Virtual Leadership Residency $700
One-Day Virtual Residency
$125 per session (four sessions)

International Virtual Leadership Residency (IVLR)
The International Virtual Leadership Residency is an online residency lasting one
week. Biannual sessions are held in January and July. This three-credit course
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occurs over a one-week period and includes assignments and work to be
completed prior to the IVLR, during the IVLR, and following the IVLR.
IVLR Requirement
The International Virtual Leadership Residency must be completed following the
completion of the 500 level courses.
The IVLR requires that all doctoral students dedicate their full attention to this
residency and plan to attend all sessions. This includes ensuring that you have a
reliable internet connection, Skype software, video and audio capabilities, and a
dedicated work area free of distractions and ambient noise that may disrupt other
attendees throughout.
IVLR attendees must schedule time off work to ensure your full attention to
residency requirements. To earn full credit for the course, attendees are required
to attend each daily session and participate in all activities.
IVLR Procedures for Participation
• Authorization/approval by the Doctoral Program Advisor is obtained by
student prior to IVLR course registration
• Enroll in EDA600D: International Virtual Leadership Residency (3 credits)
• Registration fees include the course tuition and an additional fee of $700 US.
Registration is to be completed prior to June 1 for the July session or
December 1 for the January session
• Some assignments and topical materials to read/study are sent to each
student one month prior to IVLR
• The IVLR begins on a Sunday with a video conference meeting to verify
attendance and readiness (a choice of appointed times is offered) and ends
on Saturday at 12:00 PM
• Following the IVLR, the student will complete follow-up assignments and
submit to the Doctoral Program Advisor or designee within three weeks of
IVLR
IVLR Topics
Topics will include previously taken coursework, leadership inventories, analysis of
style of leadership, problem solving simulations, and evaluations of leadership
skills (self and others).

One-Day Virtual Residencies (VR)
Four one-day virtual residency sessions will be scheduled throughout the year to
provide discussions and critical skills seminars for small groups and individuals.
Note: While no credit is given for this residency, it is a requirement and all VR
objectives must be met within guidelines, directions, and timelines
provided. Failure to perform assignment tasks will result in the repeating of the
residency.
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VR Requirement
All virtual residency sessions must be completed by the end of the program. Each
VR session consists of eight consecutive hours online.
VR Procedures for Participation
• Authorization/approval by the Doctoral Program Advisor is obtained by
student prior to registration
• Registration form is completed and emailed to Student Records three weeks
prior to VR
• Assignment and topical materials to read/study are sent to each student two
weeks prior to VR
• The student will arrange a place suitable for an 8-hour conference with a
reliable computer, dependable Internet, and privacy with minimal
background noise; all materials and preparation of assignments will be
accessible to view/share on the computer
• On day prior to the VR, the participation link will be sent for access during
the conference
• Each VR will address from two or three topics and will be led by a professor
with expertise in the topic
• Following the VR, the student will complete assignments and submit to the
VR professor/s within two weeks of VR
VR Technical Requirements
In addition to the technical requirements for the program, students will need a
webcam to participate in the Virtual Residencies. Video conferencing software
used by Acacia is Skype and WebEx. There is no cost to the student to use the
video conferencing software.
VR Topics
• Virtual Residency #1: What Administrators Should Know about Instruction;
Support for Teachers in Meeting Curriculum Standards; Professional
Learning Communities
• Virtual Residency #2: School Improvement and Data Collection; Overview
of Research Statistics
• Virtual Residency #3: Advanced Research Statistics
• Virtual Residency #4: Leadership and Decision Making; Using Statistics for
Strategic Planning
Note: Virtual Residencies (VR) #1 and #2 can be taken in any order but must be
completed before VR #3 which must be completed before VR #4.

Doctoral Residency Objectives
•
•
•

Provide opportunities for students to reflect on what it means to be a
doctoral student and action researcher
Engage students within their academic and professional disciplines
Provide a range of technical, academic advising, and faculty advising
support services using virtual best practices
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•
•
•
•
•
•

Require the demonstration of skills required for professionalism and
educational leadership
Build capacity to design and carry out scholarly research to solve problems
in school settings
Present research and project study findings to enable students to prepare
and present such findings to multiple audiences
Build relationships and networks (i.e., faculty members, staff, and
students) that foster academic and professional success
Engage faculty members and students in peer review and scholarly
discourse that reflects critical thinking
Model appropriate professional behavior used in scholarly discourse

Learner Outcomes

As a result of fulfilling the residency requirements, students will be able to:
• Engage faculty members and peers in discussions that contributes to the
collective advancement of educational research
• Design doctoral project studies that reflect doctoral-level thinking within
school settings
• Articulate how to implement the program’s scope and sequence to meet the
particular program’s requirements and expectations
• Demonstrate skills to communicate effectively and appropriately in a
variety of professional contexts

Doctoral Internship
The doctoral internship is comprised of nine credits/405 clock hours of online and
onsite supervised work focused on meeting the Professional Standards for
Educational Leaders (PSEL). Those specializing in higher education/teacher training
are given extensive experiences in mentoring and assisting students in doctoral and
master’s level courses. Doctoral interns/candidates may work in schools, school
districts, organizations, or universities to fulfill their onsite internship
responsibilities.
All internship hours must be documented on internship logs.
The doctoral intern/candidate will:
• Have the opportunity to observe, over time, a variety of leadership styles
practiced by experienced administrators in various situations at multiple
levels in the organization.
• Gain self-confidence in administrative decision making through progressive
opportunities to test knowledge and skills in diverse settings.
• Interface with diverse publics in carrying out the day-to-day responsibilities
inherent in school administration.
• Help the educational agency (school, school district, organization, or
university) inspire dynamic and effective staff as part of ongoing
professional development.
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•
•
•
•

Design and develop cooperative training experiences (mini-courses,
tutorials, professional development, etc.) that demonstrate their leadership
abilities and contribute to the educational program.
Explore and receive authentic work experience to position them for the next
stage of their professional development.
Support the course professor by conducting formative assessments and
provide feedback to course participants.
Collaborate with course professor throughout the course session to learn
methods for scoring and analyzing student work.

In addition to meeting internship responsibilities listed above, the intern/candidate
will also address the Professional Standards for Educational Leaders.

Comprehensive Exam
The Comprehensive Exam is required after completing 27 or more course credits,
including the International Virtual Leadership Residency, and prior to starting the
dissertation research. The Comprehensive Exam includes both written and oral
components. A Doctoral Examination Committee comprised of an Acacia University
professor, a professor from another university, and a current Doctoral Candidate,
conducts the exam. Once a date has been determined, the doctoral student will
complete the written portion of the exam and submit it to the Doctoral Examination
Committee no later than three days prior to the oral exam.
The written exam component will include a collection of written documents
demonstrating knowledge and understanding of each doctoral course completed.
Each course may be represented by a project, prior assignment, essay, or
presentation that demonstrates knowledge of content and understanding of
concepts from the course. These may be selected from submissions made during
the course, if desired. If a prior course assignment is not representative of course
understanding, a one-page essay may be substituted for a past course assignment.
The one-page essay is to reveal important concepts learned and the significance of
the concepts to you, as an educational leader. All written work will be compiled in a
portfolio format organized by titles/course numbers. APA format will be used for all
written work submitted.
A PowerPoint presentation may also be utilized as one or more of the submissions if
it represents leadership skills learned and contains a “note” section for each slide. A
“Core Values” essay/statement needs to be included in the portfolio contents. This
essay needs to be about 1000 words and clearly state core values from which you
do not stray.
The oral exam will be conducted via WebEx, Skype, or another video/audio
communication system during a two-hour session. Questions will be related to
previous doctoral courses completed, leadership styles and skills, and problemsolving capabilities. It will also assess effective communication. Questions related to
written submissions may also be included.
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Once concluded, the Doctoral Examination Committee will determine the status of
the doctoral student. The student will be notified via email within 24 hours after the
exam if other documentation or another oral session is required. If the student
passes the comprehensive exam, no other documentation or meeting is required.
Once passed, the student becomes a “Doctoral Candidate” and can progress
through the research and dissertation phase of the doctoral degree. Doctoral
Candidates are eligible to participate in other Comprehensive Exams for other
doctoral students at Acacia University.

Doctoral Committee Roles and Functions
Faculty members at Acacia University who accept the duty of serving on a
dissertation or doctoral study committee assume responsibility of great importance.
Dissertation and doctoral study committee members provide the highest quality
service to students and to the academic practice, discipline, and professional field
to which the dissertation is related. Expectations concerning these services are
determined by students’ needs, and by university academic policy pertaining to how
these needs are to be addressed.
The committee’s guidance to students will be “team advice.” Any written dialogue
between a student and a committee member is shared within the committee.
Committee members recognize that issues may be controversial, divide opinions, or
otherwise cause disagreement. When conflicts arise, the committee members are
obligated to restrict the discussion to only other committee members and the
committee chairperson, to avoid involving students in disputes or disagreements
among themselves. The committee chairperson will act as an arbitrator to resolve
the situation and obtain a consensus.
Acacia intends that dissertation/doctoral study committee members work as a
team, directly guiding students through the proposal, research and analysis, and
ultimately the final oral presentation. Although the committee members are
expected to support and facilitate students’ progress through their doctoral project,
students are ultimately responsible for preparing a dissertation/doctoral study that
meets the rigors of academic excellence.

Required Roles in Acacia Doctoral Committees
Acacia dissertation/doctoral study committees will be comprised of four members:
1) a chair, 2) 2 current professors, and 3) a university research reviewer/a
specialist in the field of study.

Chair
The committee chairperson leads the committee members as they work with
students on their doctoral projects. As a result, they are primarily responsible for
ensuring that such projects meet all of Acacia’s requirements including those
pertaining to content coverage, methodology, research ethics, and form and style.
Moreover, they are responsible for making sure that the work of committee fulfills
expectations of service to the student, the academic discipline(s), and professional
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field(s) of practice involved. Chairs must lead, monitor, coordinate, and assess the
progress of the research from start to finish.

Current Professors
Collaborates with the chair throughout the completion process to provide overall
guidance about the acceptability of the project taking into account:
• Acacia rubric requirements
• Norms of program and profession
• Form and style requirements
In addition, between the chair and other committee members, the following
functions must be fulfilled. The functions may be split between two members and
the chair.

Methodology Expert
•

Provides feedback and constructive criticism to student on the following:
o Research design
o Research methodology
o Sampling procedures
o Research plan implementation
o Data collection procedures
o Presentation of results

Content Expert
•

Assists students with and provides feedback on the following:
o Research question development
o Literature Review
o Significance of research findings

University Research Reviewer/Specialist in the Field of Study
Overview of Process
The university research review process is the quality control mechanism for
research at Acacia University. The goal of university research review is to facilitate
quality student research through.

The Role of University Research Reviewer
The specific role of this committee member will be to collaborate with the student,
the chair, and the second member immediately prior to defense of proposal, prior
to the final oral defense, and to perform a final review of the completed study. The
goals for these collaborative sessions are to:
• Insure a high level of integrity in the research students’ produce
• Facilitate a level of consistency in university research standards
• Provide feedback that is within the defined scope of the university research
reviewer role:
o The defined scope includes feedback related to theoretical,
methodological, analytical, and organization content. University
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•

research reviewers use the doctoral study rubric as their means for
providing feedback on submissions.
o The defined scope does not include minor form and style and ethical
issues; however, university research reviewers are instructed to alert
students to such issues when they come across them.
Determining if the proposal or research study is ready for advancement to
the next milestone in the process. University research reviewer approval,
expressed through scores and comments entered in the appropriate doctoral
study rubric, will be a prerequisite for conducting oral defenses of the
proposal and completed research, as well as for submitting the abstract for
final approval.

Selection and Appointment of Committees
Chairs and Professors
Ed.D. Committees: Students in the Ed.D. program will have chairs and committee
members appointed for them. Program advisors will assign each student a
committee, and alert the student of the committee’s approval, once students have
reached specific milestones in their progress within the program. The chair will then
e-mail the student and all committee members regarding the next steps of the
doctoral study process. The effective date of students’ committee will be
communicated in this e-mail.

URR Reviewer
University research reviewers will be assigned by the Acacia University Provost.

Doctoral Dissertation Completion Process
All students enrolled in an Acacia University doctoral program will proceed through
the following steps as they complete their research:
Step
Items to Be Completed
Milestone Date
Premise
The premise is a short
Due upon
document that is used to
completion of
identify a preliminary topic
EDA710D
and approach for the
doctoral research, and to
help align the student with
the faculty member who will
guide continued
development of the
prospectus, as chair and/or
instructor of a doctoral
course.
Prospectus
The prospectus is a brief
Due upon
document that describes an
completion of
agreed upon plan for
EDA718D
developing the proposal and
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Proposal

Proposal University
Research Review

Proposal Oral Conference

is evaluated to assure a
doctoral-level project. This
document is completed
under the guidance of the
committee chair. An
approved prospectus also
formalizes the structure of
the doctoral committee that
will work with the student on
completing the doctoral
project. An approved
prospectus is required for
doctoral candidate status.
The proposal is comprised of
the first three chapters of a
dissertation or the first three
sections of a doctoral study
along with the reference list.
These chapters establish the
rationale for conducting the
study and describe the
design and methodology it
will utilize.
Once the chair and at least
one other committee
member are satisfied that
the first three chapters of
the dissertation/research
study meet all the
requirements specified in the
appropriate rubric, the chair
will submit the proposal for
review.
The student’s university
research reviewer will review
the proposal using the
research rubric, and will
either approve the proposal,
which enables the student to
set up an oral conference, or
return the proposal with a
set of required revisions.
Following university research
review approvals, the
student will present the
proposal to the chair and
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Due upon
completion of
EDA719D

Due prior to
enrollment in
EDA720D

Due prior to
enrollment in
EDA720D

IRB Approval

Completion of Doctoral
Study

Completed Project
University Research Review

Form and Style Review

Dissertation/Doctoral
Study Oral Conference

committee via a scheduled
teleconference
Acacia’s Institutional Review
Board (IRB) reviews each
study conducted by Acacia
students to determine if the
anticipated benefits of the
study outweigh risks
associated with participation
in it.
Following IRB approvals,
students collect, analyze,
and report their findings,
and complete the remaining
chapters or sections of their
research.
Once the chair and
committee members are
satisfied that the abstract
and full project meet all the
requirements specified in the
appropriate rubric, the chair
will submit the complete
document for review.
Upon approval of the
completed project by the
student’s university research
reviewer, the document will
be submitted to for a Form
and Style (F&S) Review, a
final check for errors in APA
style, spelling, grammar,
punctuation, and related
issues. This review will be
conducted by a faculty
member who is an expert in
APA style who will complete
an F&S rubric and send to
the university research
reviewer.
Following F&S approval, the
student will present the
complete research project to
the chair and committee
members via a scheduled
teleconference. The oral
conference is a formal
discussion of the scholarly
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Due prior to
enrollment in
EDA720D

Due upon
completion of
EDA720D

Due upon
completion of
EDA720D

Due upon
completion of
EDA720D

Due upon
completion of
EDA720D

Final Review

Provost Review

content of the research
followed by an evaluation of
the paper. Additional
professors and/or doctoral
candidates may be invited to
the dissertation oral defense.
After successful completion
Due upon
of the oral and committee
completion of
approval of the final research EDA720D
project, the chair forwards
the final document along
with the consensus rubric to
the university research
reviewer. At this time, the
university research reviewer
conducts a final review to
make sure all
methodological, content, and
writing issues have been
addressed.
In addition, the university
research reviewer reviews
the abstract to make sure it
meets university guidelines.
When approval from the
university research reviewer
has been received, the chair
will send the abstract of the
dissertation or doctoral study
to the university Provost or
designate. Upon Provost’s
approval, the dissertation is
officially completed.

Due upon
completion of
EDA720D

Graduation Requirements
To be eligible to graduate with the Ed.D. degree, students must have been admitted
to candidacy and must meet the following requirements:
• Students must complete an approved program of study beyond the
bachelor's degree, totaling at least 90 units of graduate work
• Students must complete the doctoral program in no less than 2 years and no
more than 10 years.
• Students must complete a proctored Comprehensive Exam covering the
Technical and General course work in the degree program.
• Students must complete a dissertation in their area of emphasis. Please note
that students may end up taking more units of dissertation (EDA7201D)
credit than they can count toward their degree because students must
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•

register for the dissertation completion course each eight-week session
while working on their dissertation. Students must complete their
dissertation within 5 years of completing 600-level courses.
Students must pass a dissertation defense covering their dissertation.

In addition, students must maintain continuous enrollment of at least 3 units per
semester, excluding summers. This rule applies until the student has passed
comprehensive exams.
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